

















































執筆に当たっては，筆者が出席した　20th Anniversary Conference of the
International Partnership for Service-Learning（2002年4月14日～18日，プ
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としての価値観やスキルを養うことを援助する。To help students develop








法科大学院 Law School への入学判定において，学生がそれまでどのような
コミュニティー・サービスを行って来たかが評価対象項目となっている。
現在，キャンパス・コンパクトは，全米で860以上の大学(College and








Campus Compact is a national coalition of more than 860 college and
university presidents committed to the civic purposes of higher
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education.  To support this civic mission, Campus Compact promotes
community service that develops students’citizenship skills and values,
encourages partnerships between campuses and communities, and
assists faculty who seek to integrate public and community engagement



























































































大学院レベルでは，7 schools (Business; Earth Science; Education;






























る。そのため，スタンフォード大学学生課 (Student Affairs) の中に，Haas
































































クトを持っている。One East Palo Alto ― Neighborhood Improvement
Projectというこの計画は，社会的な基盤整備が不十分で，住民の生活文化













































































Univerzita Karlova (Czech Republic)
Universidad Espíritu Santo (Ecuador)
Universidad San Francisco de Quito (Ecuador)
University of Surrey Roehampton (England)
Université Montpellier II (France)
Ben-Gurion University of the Negev (Israel)
The University of Technology (Jamaica)
Universidad Autónoma de Guadalajara (Mexico)
Trinity College of Quezon City (Philippines)
GRINT Center for Education (Russia)
University of Glasgow (Scotland)
University of Natal (South Africa)


























































































































































＜Fall 2002 Service-Learning Course List＞
American Studies 220. Public and Professional Service: Theories and Ethical Practice of
Public and Community Service for the Professions, 3 units (Stanton)
Civil and Env. Engineering 240. Analysis and Design of Construction Operations, 4
units (Paulson)
Earth Systems 210. Senior Seminar in Earth Systems, 4 units (J. Kennedy)
Education 101x. Teaching Practicum for Undergraduates, 3-5 units (Rolland,
Henderson)
Education 179 (279). Urban Youth and Their Institutions: Research and Practice, 3-4
units, (McLaughlin) Open to seniors and graduate students.
Education 234/Psychology 237. Career and Personal Counseling, 3 units (Krumboltz)
Feminist Studies 104. Practicum/Senior Seminar, 3-6 units (Sethi). Feminist Studies
majors only.
Human Biology 142G. Post Field Seminar: A Practical Next Step for Students
Returning from Abroad,1 unit (Siegel)
Human Biology 199L. Special Projects: The Death Penalty, Human Biology, Law, and
Policy, 3 units (Abrams)
Medicine 228. Physicians and Social Responsibility, 1-2 units (Laws)
Public Policy 190/Urban Studies 192A. Social Innovation and the Social Entrepreneur,
1 unit (Bloom)
Public Policy 193/Urban Studies 192L. Social Entrepreneurship Collaboratory. 1-5
units,(Bloom, Scott)
Writing and Rhetoric 1. Community Writing Project, 3-4 units (Ford, Bator or Blum)
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Writing and Rhetoric 3. Community Writing Project, 4 units (Anderson, Ross or Thomas)
＜Winter 2002 Service-Learning Course List＞
Civil and Env. Engineering 45Q. Stanford Introductory Seminar - Affordable Housing:
A Social Entrepreneurship Startup, 5 units (Behrman)
Civiland Env.Engineering 148.D sign and Construction of Affordable Housing, 4 units
(Paulson)
Education 130. Introduction to Counseling, 3 units (Krumboltz)
Education 208B. Curriculum Construction, 3 units (Pope)
History 47S. Africa and the Refugee Experience in the 20th Century, 5 units (George)
Human Biology 143. Globalization, Labor, and the Environment, 4 units, (Rosencranz)
Human Biology 199L. Special Projects: The Death Penalty, Human Biology, Law, and
Policy, 3 units (Abrams)
Medicine 108Q. Human Rights and Health - Sophomore Seminar, 3 units (Laws)
Medicine 242. Human Rights and Health, 1-2 units (Laws)
M edicine 270.Medicine and Community Service Learning, 2 units (Stanton, Banchoff)
Political Science 221. Urban Policy, 5 units (Fraga)
Public Policy 182A. Policy Making and Problem-Solving at the Local and Regional Level,
5 units (Stanton)
Public Policy 191/UrbS 192B. Business Concepts/Skills for the Social Sector, 3 units
(Bloom, Scher, Scott)
Public Policy 193/UrbS 192L. Social Entrepreneurship Collaboratory. 1-5 units (Bloom,
Scott)
Urban Studies 120. Building Community, 4 units (Stout)
Urban Studies 191A. Introduction to Community Service Organizations, 3 units (Koth)
Writing and Rhetoric 1, 2, 3. Community Writing Project, 3-4 units (Staff)
＜Spring 2003 Service-Learning Courses＞
Earth Systems 210. Senior Seminar in Earth Systems, 4 units (J. Kennedy)
Ethics in Society 77 (Phil 77). Encountering Culture in Theory and Practice, 3-5 units
(Kelts)




Human Biology 199L. Special Projects: The Death Penalty, Human Biology, Law, and
Policy, 3 units (Abrams)
Linguistics 85. Teaching Spoken English, 3-4 units (Shabrami)
Linguistics 150. Language in Society, 4-5 units (Bender)
Medicine 270. Medicine and Community Service Learning, 2 units (Stanton, Banchoff)
Political Science 133 (Human Biology 174). Ethics and Politics of Public Service, 5 units
(Reich)
Political Science 221S. Civic Capacity and Urban Youth, 5 units (Fraga)
Public Policy 182B. Policy Making and Problem-Solving at the Local and Regional Level,
5 units (Stanton)
Public Policy 189. The Role of Philanthropy and Nonprofits in Civil Society, 4 units (Sievers)
Public Policy 192/Urban Studies 192C. Social Entrepreneurship: Mobilizing PrivateResources
for the Common Good, 4 units (Bloom, Scher, Scott)
Public Policy193/Urban Studies 192L. Social Entrepreneurship Collaboratory. 1-5 units
(Bloom, Scott)
Spanish 19M. Spanish for Heritage and Foreign Language Premed Students, 3-4 units
(Sierra)
Writing and Rhetoric 1, 2, 3. Community Writing Project, 3-4 units (Staff)
資料２：スタンフォード大学サーヴィス・ラーニング・ガイドライン
Towards Principles of Ethical and Effective Service-Learning
A working document to stimulate dialogue




Community organizations have long provided rich learning opportunities for Stanford
students engaged in public service. Stories abound of students’ transformative
experiences through community involvement. Many in the Stanford community have
桃山学院大学キリスト教論集　第39号
—22—
developed respectful relationships with community organizations that enhance student
learning. Unfortunately, there have also been breaches of community trust and respect
by students, faculty, and staff. In response, we at the Haas Center for Public Service are
developing principles to raise campus awareness about our responsibility to
communities and organizations involved with public service activities at Stanford.
Background
In the 2000-2001 academic year, we consulted community participants, faculty,
students, and staff regarding their experiences and perspectives on ethical and effective
service-learning. Through this process many insights emerged about how course design
can deepen both the ethical dimension and effectiveness of service-learning. This
brochure provides a summary of beginning principles gleaned from discussion groups,
surveys, interviews, and current practice. 
Introduction
We hope the following principles will serve Stanford faculty, students, and staff as a
resource for creating and deepening community partnerships. These principles focus on
service-learning courses with the hope that their use will help inform and inspire the
continued development of ethical and effective principles and practice across the
spectrum of public service at Stanford. Not meant to be definitive, these principles are a
work in progress presented in order to raise issues and ethical questions to consider.
The text of the principles represents paraphrasing of feedback from over 75
respondents and discussants, and the headings are themes that emerged from
clustering responses.
1. RECIPROCITY THROUGH PARTNERSHIP
・Develops collaborative and sustainable relationships with community partners and
recognizes their role as co-educators of student participants.
・Involves potential community participants in the design of a service-learning course
in order to provide both learning for the students and service of value to the recipient
(individual, group, or organization).
・Provides ongoing opportunities for feedback from community partners and works





・Encourages students to serve with an attitude of listening and learning from
community participants as part of the process of getting things done in a service-
learning situation.
・Offers diverse and ongoing opportunities for students to discuss, reflect upon, and
evaluate their actions and roles in their community placements.
・Prepares students to view the administrative and clerical work that they may be
asked to do at their service placements as a valuable learning opportunity.
3. RESPECT FOR DIVERSITY
・Integrates into the course work means by which students can develop respectful
relationships across differences, including, but not limited to, racial, ethnic, cultural,
class, gender, sexual orientation, age, educational experience, and language
differences.
・Creates an atmosphere in the classroom that models respect for diversity.
・Engages students in discussion and training on issues of diversity.
・Encourages collaboration among diverse campus-community groups.
・Offers service opportunities that reflect the diversity of the larger community.
4. COMMITMENT
・Models and emphasizes to students the importance of keeping commitments made to
community partners.
・Provides feedback mechanisms for accountability to community partners (e. g. a
contact person at Stanford who community partners know they can contact, final
evaluations for students with their internship supervisors).
・Clarifies the academic schedule and time frame of community placements and
considers offering students the opportunity to work in their placements for more
than one quarter.
5. ONGOING COMMUNICATION AND CLEAR EXPECTATIONS
・Provides a structured experience that encourages safe, comfortable channels of
communication and sets clear expectations among student, supervisor and faculty or
Teaching Assistant.
・Arranges student service placements through a process of asking organizations about
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their needs and preferences for interns, and matching students accordingly.
・Provides a learning agreement at the beginning of the course, so that students and
placement organizations are clear about their mutual goals and expectations.
6. PREPARATION
・Prepares students for community placements with the attitudes, skills, and
knowledge they will need to serve ethically and effectively.
・Involves community partners in designing and providing preparation whenever
possible.
・Provides students with current and historical information about their placement
organizations and the communities the organizations work with before beginning
their internships.
7. CONTEXT
・Assists students in connecting specific service-learning experiences with the larger
contemporary and historical political, economic, and social context in which the
service experiences are embedded.
・Involves knowledgeable community members and utilizes other available materials to
present key issues specific to the communities and organizations in which students
are placed.
8. PARTICIPATORY PEDAGOGY
・Engages all participants (students, faculty, community participants) as teachers and
learners.
・Provides students with opportunities to share new knowledge obtained from their
service experiences.
・Offers classroom structures that support the self-directed learning role that students
often take during internships.
9. SAFETY
・Anticipates and takes precautionary steps to ensure the safety of all people involved
in service-learning activities.
・Complies with special safety or liability requirements of community partners (e.g.





Other Resources on Ethical and Effective Service-Learning 
Many institutions of higher education and organizations that support service-learning
have participated in nation-wide efforts to develop principles and practice for service-
learning and community partnerships that address the challenges of integrating
learning goals with serving communities. We invite you to visit the following websites

















６）The Economic Opportunity Act of 1964; The Higher Education Act of 1965;
The Revision in 1972 to the Higher Education Act of 1965; The Higher Education
Amendment 1992; The Call to Service Act of 2001.
７）この組織のほかにも，サーヴィス・ラーニングを支援する組織がいくつかあ
る。今回言及する余地は無いが，National Service-Learning Clearing House--









12）この分野の研究としては，既に20年ほど前に，John Dewey, Kurt Lewin, Jean
Piagetの議論を整理したうえで，哲学・心理学・脳科学の成果を取り入れて体
験教育理論を論じたDavid A. Kolb, Experiential Learning: Experience as the




















University Education and Volunteer Activity
Takaaki David ITO
This paper introduces the concept of service-learning to Japanese
university educations and encourages the integration of university education
with the growing interest in volunteerism in Japanese society.  As guidelines,
ideas and activities of the Campus Compact are introduced; programs of
Haas Center for Public Service, Stanford University, are described as
concrete examples; and the International Partnership for Service-Learning
is mentioned as possible way for Japanese universities to develop the
partnership.  Development of civic responsibility is identified as the core
educational goal of service-learning.  
It is also suggested that the development of theoretical understanding of
experiential education is important in order to integrate community service
or volunteer work with the academic component of university education.
This paper seeks to open discussion on the need for clinical supervision in
order to have effective service-learning programs.
